
11 Embedded careers education

Lucas Walsh and Joanne Gleeson

How to use this policy

Changes in global labour markets, increasing competition for employment
and changing shapes of traditional careers are creating challenges for
young Australians as they leave school for different employment, educa-
tion and training pathways. Sound and comprehensive careers education
is critical to ensure students develop knowledge of post-school pathways
and labour markets, employability skills, career goals and plans, as well as
the confidence to make career-related decisions. This policy highlights
how schools can appropriately and effectively support students planning
and enacting their post-school transitions through the provision of a
comprehensive careers education approach. This policy example is inten-
tionally broad and school policy creators are encouraged to delete and
build upon suggestions below to create a policy that best represents their
school.

[To adapt and use this policy, delete or modify the text as indicated]

[INSERT name of school]: Embedded careers education

Rationale

Recent decades have seen changes in labour markets that greatly impact
young Australians (Black & Walsh, 2019). For example, there has been a
rise in casual, part-time and on-call work (Hajkowicz et al., 2016; Inter-
national Labour Organization [ILO], 2020), with Australia having one of
the highest proportions of employees engaged in temporary jobs compared
to other countries (Organization for Economic Co-operation and Devel-
opment [OECD], 2019). An aging population also means that Australians
are working longer, which intensifies competition for work (Thomas &
Gilfillan, 2019). Other trends such as automation are changing the types
of jobs available, with over a third of all current jobs in Australia at risk
of disappearing or significantly changing in profile in coming years
(OECD, 2019). For young people, these changes mean fewer permanent



available jobs, intense competition for work and declining working condi-
tions. Over half of all young Australian workers are in casual jobs and are
getting paid less, experiencing lower working standards and suffering from
less job security than older employees (Dhillon & Cassidy, 2018). They
also want to work more but are finding it difficult to do so. A third of
Australian youth are now unemployed or underemployed, with youth
unemployment more than double that of the wider working population
(Australian Bureau of Statistics [ABS], 2020; OECD, 2019).

Further, these changes are impacting how young people understand the
concept of a career. The traditional idea of a single, stable, career is being
replaced by a “portfolio career”, with young people today expected to
have as many as 17 different jobs over five careers in their lifetime
(Foundation for Young Australians [FYA], 2017, p. 6; Inkson, 2015). The
long-held assumption that higher education qualifications will lead to
desirable and secure work is also being challenged (Chesters & Wyn,
2019). Even medium to highly educated young people are finding it diffi-
cult to obtain work (OECD, 2019), with university graduates sometimes
experiencing a mismatch between their qualifications and available jobs
(Karmel & Carroll, 2016). This does not mean that higher education
qualifications are not crucial to securing desirable work; they just do not
guarantee it. These trends are worrying Australian youth (Carlisle et al.,
2018; 2019; Chesters & Wyn, 2019; Wyn et al., 2017), who then feel
pressured to continually seek credentials, experiences and higher levels of
education to improve their employability (Black & Walsh, 2019; Oinonen,
2018).

Young people need both the skills and aptitudes to navigate these post-
school challenges, and careers education from the earliest age has been
advocated as an effective and appropriate way to support them (Patton,
2017; Patton & McMahon, 2014; Skorikov & Patton, 2007; Watson &
McMahon, 2017).

Purpose

The key objective of this policy is to connect careers education at
[INSERT name of school] with our school’s aims, plans and curricula and
involve the whole school community in better supporting students with
their post-school transitions that are aligned with the 21st-century
workforce.

Scope

This policy applies to school management, teachers, staff, school-based careers
advisors, and current students and parents/guardians of [INSERT name of
school]. It also relates to community partners, such as employers.
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Policy statement

[INSERT name of school] acknowledges the nature of contemporary employ-
ment, higher education and training markets and is committed to supporting
students through the provision of relevant and effective careers education that
assists them to make successful post-school transitions. (Economic, Education,
Jobs and Skills Committee [EEJSC], 2018; Torii & O’Connell, 2017).

[INSERT name of school] believes students’ career development needs to
be fostered as an ongoing lifelong process of managing learning, work and
life (Patton & McMahon, 2014). Careers education from the earliest age is
therefore essential and is a school priority (Patton, 2017; Skorikov &
Patton, 2007; Watson & McMahon, 2017). Careers education will be pro-
vided to students from [INSERT Years] (i.e., Year 1 through Year 12) and
will include structured, developmentally appropriate activities.

At [INSERT name of school] the post-school pathway or goal of each stu-
dent will be valued and supported and not be judged relative to another
student’s plans or academic outcomes or the aims of the school overall
(EEJSC, 2018). [INSERT name of school] recognises that post-school transi-
tions look different for each individual student and will help students and
their families understand the full breadth of transition opportunities available
(Dik, Duffy, & Eldridge, 2009; Duffy & Sedlacek, 2007; Inkson, Dries, &
Arnold, 2015). [INSERT name of school’s] careers education approach will
therefore not disproportionately emphasise academic achievement and higher
education pathways at the expense of other employment, education and
training opportunities and destinations (Bowen & Kidd, 2017; Torii &
O’Connell, 2017; Urbis, 2011). Students should understand the variety of
pathways available post-school.

[INSERT name of school] believes it is important that our students experi-
ence a broad range of career-related activities that will help them build and
master career skills to support effective post-school transitions (Ithaca Group,
2019; Polvere & Lim, 2015).

[INSERT name of school] is committed to drawing on research evidence
to supplement and improve our careers education approach (e.g., McMahon
& Patton, 2015) in line with professional standards and government guide-
lines (Career Industry Council of Australia [CICA], 2019; Department of
Education & Training [DET], 2019), as well as being responsive to the con-
temporary labour market and higher education challenges students may
face.

School management

Clear careers education goals and program delivery expectations have been
articulated in our school plans (Ithaca Group, 2019). [INSERT name of
school] is committed to benchmarking the performance of our careers educa-
tion program annually (CICA, 2014). Further, from [INSERT date],

Embedded careers education 79



[INSERT name of school] will establish an advisory panel of business and
other employer representatives and school partners to review the school’s
careers education approach and its connection to contemporary employment
and education markets.

[INSERT name of school] commits to providing sufficient and capable
resources to support the school’s careers education agenda (Patton &
McMahon, 2014). As such, [INSERT name of school] has arranged pro-
fessional development, internships, incursions and mentoring opportunities
for teachers and advisors through external partnerships to improve their
knowledge and capacities with regards to worlds-of-work and post-school
employment, education and training opportunities for students. [INSERT
suggested supplement] These partnerships and their benefits are listed in
Supplement 1.

At [INSERT name of school] we are committed to utilising the latest
resources and guidelines provided by state and federal governments that
help us meet the aims and needs of our careers education approach (DET,
2019).

[INSERT name of school] has committed to partnering with a number
of business, tertiary education, training and community partners to assist
delivery of a relevant and comprehensive careers education program to
our students (Lonsdale, 2011; Lonsdale et al., 2011; Torii, 2018; Walsh,
2016). [INSERT suggested supplement] These partnerships and related
programs including the anticipated benefits to our students are listed in
Supplement 2.

To ensure our careers education approach is as comprehensive and respon-
sive to labour market changes as possible, individual counselling time between
teachers, advisors and students has been prioritised for all [INSERT Years] (i.e.,
Year 1 through Year 12) students (Meijers & Lengelle, 2012; Meijers, Lengelle,
Winters, & Kuijpers, 2017).

Teachers and school advisors

Teachers and school-based careers advisors will have the appropriate
qualifications (CICA, 2019) where applicable and meet the professional
development expectations, knowledge standards and performance criteria
outlined in [INSERT name of school’s] school plans (Ithaca Group,
2019).

Teachers and school-based advisors at [INSERT name of school] will
endeavour to help students explore their own career identities (Savickas,
2011; 2012) such that their developing self-images can be connected with
future careers and worlds-of-work (Côté & Levine, 2016; Su, 2014).

To support our commitment to fostering lifelong career development
approaches in students, teachers and school-based advisors at [INSERT name
of school] are expected to adopt and role model lifelong learning attitudes and
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approaches to their own career development (McMahon & Patton, 2000;
Patton & McMahon, 2014).

Students

Students’ understanding and acknowledgement of post-school con-
temporary employment and education settings underpin [INSERT name of
school’s] careers education approach. Students will be assisted to acquire
the skills and aptitudes necessary to take accountability for their own
learning, exploration and decision-making regarding post-school transi-
tions (Patton & McMahon, 2014). This includes understanding their rights
and responsibilities in the workplace as employees and potentially as
employers or business owners. Further, [INSERT name of school] will
commit to helping students develop employability and career management
skills (Bridgstock, 2009; Tomlinson, 2017), in particular, resiliency and
flexibility (del Corso, 2017; Duarte, da Silva, & Paixão, 2017), as well as
contingency career planning abilities (Borg, Pryor, & Bright, 2014; Creed,
Macpherson, & Hood, 2011).

Students at [INSERT name of school] will experience a range of work-
based learning, internships, volunteer programs and networking events,
and school-based enterprise programs from [INSERT Years] (i.e., Year 1
through Year 12) to not only facilitate their connection with worlds-of-
work and allow for exploration of different vocations but to help them
develop and apply employability and career management skills (Bowen &
Kidd, 2017; Eggleston, 2018; Polesel, Klatt, Blake, & Starr, 2017; Pope,
Berman, Tee, & Williams, 2014; Rodriguez, Fox, & McCambly, 2016).
[INSERT suggested supplement] These work-related opportunities, includ-
ing the anticipated benefits to our students, are listed in Supplement 3.

Parents, guardians and broader school community

[INSERT name of school] believes in the positive influences that parents,
guardians and significant others can have on students’ career development.
We encourage all members of our broader school community to familiarise
themselves with the careers education approach at [INSERT name of school]
and support students by engaging in career conversations and exploration
activities outside of school (Soresi, Nota, Ferrari, & Ginevra, 2014; Watson &
McMahon, 2017).

[INSERT name of school] will seek to engage parents, guardians and
students’ significant others where possible in learning activities, information
sessions and other communications forums regarding the importance of their
roles in supporting students’ career development (Ginevra, Nota, & Ferrari,
2015; Patton, 2017; Watson & McMahon, 2017).
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Rating of evidence base

Authorship

Professor Lucas Walsh, Faculty of Education Monash University
Dr Joanne Gleeson, Faculty of Education Monash University
[INSERT relevant staff members]

Related policy and documents

[INSERT relevant policy and documents]

Figure 11.1. Embedded Careers Education Rating of Evidence.

Author Note. Substantial evidence exists regarding the benefits of careers education for
students whilst at school. Relevant research has been referenced to support each policy
statement. Whilst research acknowledges certain aspects of this policy as important (e.g.,
benchmarking careers education performance, school partnerships, teacher/advisor pro-
fessional development through external partners, student career identity focus), addi-
tional or further Australian-based research would be beneficial. Much of the research
referenced to support each policy statement includes evidence of impact. Some policy
statements (e.g., recognising different career plans for each student and suspending jud-
gement or comparison to others) would benefit from research and evidence impact
extended to teachers’ and school leaders’ perspectives, not just students’ perspectives.
Consideration of different school contexts and student populations could have been
more evident in the research supporting some policy aspects (e.g., benchmarking careers
education performance, partnerships, teacher/advisor professional development through
external partners). Policy reflects good practice that occurs in many schools already.
Some recommended actions will require changes to curricula, development of relation-
ships with external partners (if these don’t already exist), expansion of existing careers
education activities to younger year levels and investment in teacher/advisor professional
development. There is excellent potential for impact if a comprehensive careers educa-
tion approach is adopted and recommended actions implemented.
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Date of ratification

This policy was ratified on [INSERT date].

Date of review

This policy will be reviewed by [INSERT date].

Supplements

Supplement 1: Teacher and school advisor careers education professional
development opportunities at [INSERT name of school]

Partnership Program/ Opportunity Benefits

e.g., ABCN Partners in Learning
program https://www.abcn.com.au/
our-programs/developing-leaders

Partners in Learning supports business and
school leaders by linking them together to share
experiences and expertise, solve problems and
explore leadership challenges. It provides both
leadership support for school principals beyond
the education environment and the opportunity
for business leaders to make a significant con-
tribution to a school and the broader community.

e.g., CICA #Work2030 webinar
discussion forums https://cica.org.
au/projects/

An 8-part webinar series featuring panels of
industry experts, career advisors and students
providing opportunities for teachers and advisors
to learn different perspectives regarding post-
school transitions, ask questions and participate
in online discussion forums.

e.g., Beacon Foundation Colla-
borative Classrooms program
https://www.beaconfoundation.
com.au/wp-content/uploads/2017/
07/Beacon-Volunteering-Brochure-
Folded.pdf

A professional development workshop attended
by teachers, advisors and business representatives
who co-develop lesson plans that combine the
school curriculum and authentic work practices.

Supplement 2: External careers education opportunities for students at
[INSERT name of school]

Partnership Program/
Opportunity

Benefits

e.g., ABCN Aspirations
program https://www.
abcn.com.au/our-
programs/employability-
and-stem

Aspirations is a mentoring program for Year 11 students
to broaden their awareness of career options and help
them make informed decisions about their choices and
pathways beyond school. Working in small groups, it
provides students with an understanding of the skills
required in a modern work environment including inter-
view techniques and developing essential employability
skills, while also exploring post-school options.
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e.g., Beacon Foundation
Work Readiness programs
https://www.beacon
foundation.com.au/what-
we-do/high-impact-
programs/

A series of half and one-day work readiness programs to
boost employability skills and build real-life connections
to worlds-of-work for students in Years 7–12. Programs
are designed to ensure young people feel more confident
and prepared for their transition from education into the
workforce.

e.g., FYAWorlds of
Work [WOW] program
https://www.fya.org.au/
programs/worlds-of-work/

WOW is an online program that equips young people
with the enterprise skills and careers management skills to
be prepared for the future of work. Tailored for students
in Years 8–10, WOW activities facilitate meaningful
career-linked experiences that aim to answer the question
“What does it take to succeed in life and work?”

e.g., RMIT Careers and
Employability session
(Victorian-based oppor-
tunity) https://www.rmit.
edu.au/events/2020/may/
steer-your-career

A workshop that introduces students to models of career
development learning and how they can assist students to
make a successful transition out of secondary school and
beyond. Activities will provide students with the oppor-
tunity to do some self-reflection to assess where they are
currently, understand what employers are looking for and
consider what they can be doing inside and outside the
classroom to achieve their goals.

Supplement 3: Work-related experiences for students at [INSERT name of
school]

Experience Benefits

e.g., Work Experience Week video
project https://studyworkgrow.com.au/
work-experience/

Each student secures a week of work experi-
ence, during which they interview individuals
connected to different aspects of their
experience and collect their reflections. Each
student then creates a video of their experi-
ence which is presented to class and parents.

e.g., Volunteering (South Australian
context provided) https://www.educa
tion.sa.gov.au/parenting-and-child-
care/volunteers/student-volunteers/
student-volunteer-programs-benefits-
and-approaches

Series of integrated classes and volunteering
opportunities. Each student secures a volun-
teering opportunity which is then incorpo-
rated into a series of classes and reflection
activities over a term.
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