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Introduction: Access to culturally responsive occupational therapy services for
children and families from Aboriginal and Torres Strait Islander backgrounds
is limited. In recent years, a health organisation has been running inter-profes-
sional practice education placements for occupational therapy and speech
pathology students in partnership with metropolitan Aboriginal and Torres
Strait Islander pre-schools. Providing practice education experiences for stu-
dents in these pre-school contexts may be one way to enhance availability of
culturally responsive services while also developing students’ skills, knowledge
and confidence.
Objectives: To evaluate the impact of this placement experience on students’
knowledge and application of culturally responsive practices.
Method: In 2015–2016, an action research project was conducted. Data were gath-
ered through semi-structured in-depth interviews with students, clinical educa-
tors, pre-school educators, and parents/carers. Surveys examining student
perceived skills, knowledge and practice application were also collected from stu-
dents pre- and post-placement. Following each action research cycle, emerging
findings were used to inform changes to the placement model in the next cycle.
Results: Findings to be presented will include key themes from interviews
with stakeholders, and pre- and post-placement measures of change in student
perceived knowledge and application of culturally responsive practices. Prelim-
inary results suggest that this placement has positive outcomes for student
health professionals.
Conclusion: This placement model positively impacts student practices at least
in the short term. Further research is needed to understand the longer term
impact. The model may be applicable to other practice settings and with other
people for whom access to culturally responsive services is challenging.
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Introduction: Practice educators and students partner together during place-
ments to develop core occupational therapy skills. Recent literature indicates
that practice educators significantly influence student perceptions of theoretical
knowledge and use in clinical reasoning. To enable students to maximise their
learning opportunities practice educators must demonstrate theoretical founda-
tions in their own practice.
Objective: To describe the process of bridging the gap between theoretical
knowledge students develop during university-based subjects, and application
during professional practice placements.
Approach: A knowledge translation framework was used to implement a mul-
tifaceted approach including evaluation of current staff knowledge, investiga-
tion of theoretical frameworks, selection of appropriate theoretical framework,
staff education, changes to current clinical guidelines, development of a stu-
dent tutorial, and development of multiple staff and student resources. Ques-
tionnaires were completed with staff and students to evaluate the effect of
practice changes on student’s clinical reasoning and ability to apply theoretical
frameworks during their professional practice placement.
Practice implications: Findings to be presented include barriers and solutions
identified throughout the process of practice change, and results of student
and staff questionnaires. Preliminary results have shown a change in staff per-
ceptions of how theoretical frameworks apply to their own practice and devel-
oping clinical reasoning with students. The practice changes have had positive
effects on both staff and student use of theoretical frameworks.
Conclusion: A multifaceted approach using a knowledge translation frame-
work has provided a foundation for practice educators to partner with stu-
dents to utilize their theoretical knowledge in developing clinical reasoning
during professional practice placements.
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Introduction: Despite minimal evidence, the occupational therapy profession
continues to rely on the apprenticeship model of one or two professional prac-
tice educators to one student, as the ideal supervision model. This model not
only places high demands on supervisors, but is thought to be increasingly
unsustainable in the current educational climate of ever-increasing student
numbers. Cross-peer mentoring, where more experienced student(s) are for-
mally partnered with novice student(s) is a relatively unknown and underuti-
lised model; and yet this innovative partnership has the potential to provide
both high quality learning experiences whilst simultaneously meeting the
increasing need for placements.
Objective: To introduce the cross-peer mentoring model developed and imple-
mented by Australian professional practice educators and subsequently piloted
in the United States of America.
Approach: This paper presents the rationale, implementation and evaluation of
the model across two occupational therapy programmes in different countries.
Results: Both professional practice educators and students found that cross-
peer mentoring enhances the student learning experience. For educators,
increased student numbers led to increased productivity as well as shared
responsibility for knowledge and skill teaching. The experienced students
gained confidence in their clinical reasoning as well as further developed their
planning and time management skills. Novice students were more confident in
interacting with their more experienced peers thus more able to make use of
the available learning opportunities.
Conclusion: Rarely used in occupational therapy, cross-peer mentoring is an
innovative partnership that has the potential to both provide higher quality
learning experiences and successfully meet the increased need for student
placements.
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Introduction: Interpersonal skills such as active listening, verbal communica-
tion, and body language are essential competencies for occupational therapists.
Occupational therapy students are expected to demonstrate these competencies
when completing fieldwork placements.
Objective: To investigate if interpersonal skills are predictive of occupational
therapy students’ fieldwork performance.
Method: A cross sectional study was conducted involving third and fourth
year occupational therapy undergraduate students’ (n = 70). Students’ interper-
sonal skills were measured using the Listening Styles Profile (LSP-R), the
Active-Empathic Listening Scale (AELS), and the Interpersonal Communication
Competence Scale (ICCS). Students’ midway and final fieldwork placement
performance was measured using the SPEF-R. The relationships between stu-
dents’ interpersonal skills and their fieldwork performance were examined
using univariate and multivariate regressions.
Results: Students’ higher ICCS interaction management subscale scores were
predictive of better self-management skills at midway through fieldwork place-
ments (b= 1.93, SE=0.76). Higher ICCS interaction management subscale scores
were also predictive of better professional behaviours (b= 1.28, SE=0.64) and
better service evaluation skills (b= 2.84, SE=0.95) at the final SPEF-R comple-
tion. Higher ICCS empathy subscale scores predicted lower documentation
SPEF-R scores at halfway (b= -0.81, SE=0.38), while higher ICCS supportiveness
subscale scores predicted lower halfway service provision SPEF-R scores (b= -
2.84, SE=1.77). Subscale scores of LSP-R and AELS were not found predictive
of SPEF-R scores.
Conclusion: This preliminary evidence indicates that occupational therapy stu-
dents’ interpersonal skills can predict some key SPEF-R competencies. These
interpersonal skills should be incorporated into the curriculum of academic
education programs to better prepare students embarking on fieldwork place-
ments.
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