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The context

 In many universities there are increasing institutional pressures to incorporate 

educational technologies in teaching delivery (Becker et al., 2017). 

 enable more flexible, personalised and mobile types of learning.

 Increasingly Universities are attracting diverse cohorts of students who may 

be negotiating competing demands of work, health, family and society 

(Henderson et al., 2017, Te Riele, 2014).  



Current climate

 Many academics tasked with integrating educational technologies into their 

teaching may feel unprepared and untrained for the task (Tyilo, 2017). 

 Academics are required to stay current, not only in their subject expertise 

and the changing pedagogical trends, but also with educational technologies 

(Martins & Nunes, 2016). 

 How best to teach diverse cohorts of students that may not have equal access 

to technology or the required skills to use technology for educational 

purposes (Becker et al., 2017, Wilkin et al., 2017)?



The Challenge

 Top-down and structural approaches to implementing change are generally 

not very well suited to higher education institutions with their focus on 

academic freedom, consultation and collegiality (Carbone et al., 2017). 

 Despite the best intentions of university learning and teaching strategies, the 

focus is not always on pedagogy or best teaching practices (Holmes & Mockler, 

2015). 

 Commonly, universities provide a variety of professional learning opportunities and 

employ learning designers and educational technologists to assist academics with 

integrating technology into their face-to-face teaching (Dahlstrom, 2015). 

 There is a clash between academics’ choice and the aspirations of institutions 

regarding the adoption of educational technologies (Islam et al., 2015)  



This study

 This presentation focuses on academics’ perceptions of technology-focused 

professional development and the factors that impact their ability to deliver 

technology-enhanced teaching and learning in their current university 

context. 

 Part of a PhD thesis which employed a mixed methods approach.

 Explores issues that impact academics’ ability to manage their blended learning 

and teaching

 This presentation is informed by the quantitative data gathered from survey 

data from 97 participants across 13 Australian universities in 2017. 



Findings

 Of the respondents, 86 per cent (n=97) rated professional development as 

either ‘very important’ or ‘somewhat important’ to the integration of 

technology into their face-to-face teaching.



Findings: Most useful professional 

development
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Findings: Professional Development

Most useful PD:

 Advice from colleagues: “The most valuable type is relevant and practical.” 

 1-on-1 sessions: just in time: “There is no point learning about something 

that can’t be implemented straight away.”

 Internal workshops: “practical Canvas training grade centre and 

assignments”, “Blackboard training to upload materials.” 



Findings: Professional Development

Least useful PD:

 Conferences (time, relevance an issue – related to research, subject area, not 

technology)

 Formal training courses e.g. Graduate certificates (post-graduate)

 Online training (except for YouTube)



Findings: Drilling down to the additional 

critical factors

Findings also revealed several professional development challenges faced by 

academics:

 Technical support – 90 per cent (n=97) 

 Better equipped teaching spaces – 84 per cent (n=97) 

 Time to upskill – 84 per cent (n=97) 

 Management support – 80 per cent (n=97) 



Findings: Timely and Time

 “Even with all the bells and whistles without prompt and skilled technical 

support everything grinds to a halt if something is bumped, projector is out 

of focus, the latest upgrade not installed or a student uses the room in 

between times and switches things around.”

 “Time release to enable development of interactive elements and present 

online content beyond simply text”, and “The time to develop new tools is a 

significant problem. Where the technology is new, support is also needed to 

develop the tool/s” and “Motivation and time to learn…”

 “Implementing new tech in the classroom is incredibly time consuming and 

often not related to the learning outcomes of the class. It generally needs to 

be repeated and maintained therefore actually creating more work without 

having the benefit of saving any time at all.”

 “I like going to workshops but I learn the most from giving it a go on the spot 

and having time to sit at my desk with the tool and a good YouTube video.” 



Findings: Opportunity

 “I don’t feel that my management team is really concerned about giving us 

the best training and PD to use technology. They expect us to use a lot of it 

but don't encourage it or implement a lot of learning opportunities.” 

 “At present there seems to be little incentive to innovate, and in fact there 

seems to be more incentive through things like the workload model to keep 

doing the same old thing.” 



Drawing conclusions

 For some educators the use of technology in their classrooms appears to be 

more about meeting student expectations than their learning needs

 Others believe that universities expect them to use technology in their face-

to-face teaching.  One survey respondent observed that blended teaching “is 

a given, that genie’s out of the bottle.”
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