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WELCOME

For more than four decades ASG has been a champion and an advocate 
for education because we believe that’s the best way for us to advance as 
a nation. It’s the foundation on which we build our character, conviction 
and passion.

RESEARCH METHODOLOGY

This report describes Australian parents’ beliefs about the capacity  
of the current education environment to meet the educational needs  
of their children.

Monash University’s Faculty of Education 

developed this report based on a survey 

of almost 3000 Australian parents, 

grandparents and guardians. Of the 

Australian participants, nearly 2000 

were members of ASG and 1000 were 

drawn from the general population. The 

proportions of responses broadly matched 

the distribution of parents across all  

Australian states and territories. 

The survey included 100 items in a 

questionnaire best summarised under  

two broad themes.

The first theme describes the educational 

environment as understood by parents. 

This environment includes: 

•  Educational aspirations such as 

motivations, homework and attention

•  Educational resources such as finances, 

culture, infrastructure, social and quality 

curriculum 

•  Learning resources such as their 

child’s health, knowledge and skills, 

attention, goals and application that are 

exclusively used to support educational 

achievement

Parents’ aspirations for their child’s higher 

education play a role in the educational 

environment of children. Both the 

educational and learning resources, as 

perceived by parents, have a basis in the 

research that describes the conditions 

for the development of academic 

achievement.

We also asked parents to report their 

child’s latest NAPLAN scores in attempting 

to link the availability of resources with 

their child’s educational achievement. 

The second theme focusses on the 

challenges facing their child’s learning as 

perceived by parents.  As well as asking 

parents to indicate the three greatest 

challenges facing their child’s learning, 

parents also responded to questions 

regarding their child’s use of screen based 

technologies, and the problems their child 

faces at school.

Parents also provided demographic 

information such as their relationship to 

their child (mother, father, grandparent 

etc.), their child’s age, year level, school 

type (private, public, Catholic, other)  

and ethnic identity, among others.

After receiving email invitations to 

participate, parents responded to the 

questions using an online survey.

CONTEXT OF STUDY

Education continues to be an important issue for Australian parents. 
The role of parenting in the educational achievement of children, along 
with the increasing concerns about the impact of new technologies on 
children’s learning, continue to dominate debates centred on the future 
of education. 

More broadly, educational policy 

continues to encourage school-parent 

partnerships. For these partnerships to 

be successful, our research shows that 

many parents need to feel valued and 

empowered. However, many schools 

simply do not understand the diversity 

of parents, not only in terms of cultural 

background, but also in terms of the 

differences between mothers and  

fathers, sons and daughters, and  

primary and secondary school needed  

to establish this sense of partnership.

At a national level, government continues 

to be concerned about falling standards as 

reflected by international tests of academic 

performance such as the Programme for 

International Student Assessment and the 

Trends in International Mathematics and 

Science Study. The simplistic solution has 

always been to allocate additional funding 

to education. It is clear that this solution 

is inadequate and ASG believes that 

when the challenges facing parents and 

their children are better understood, the 

existing resources can be better managed.
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Established by a group of parents 

passionate about giving their children 

the best start in life through education, 

supporting families to provide their 

children with a quality education has been 

our mission from the start.    

Alongside educators and policy makers, 

parents are an essential stakeholder in 

the education journey. Their insights, 

perceptions and opinions are critical if we 

are to build a learning environment that 

sets our children up for future success. 

Last year, ASG undertook Australia’s 

first ever comprehensive analysis of 

the capacity of the current education 

environment to meet children’s needs 

from a parent’s perspective. The ASG 

Parents Report Card drew on three key 

indexes: aspirations, educational resources 

and learning resources and sought to 

understand the roles they play in creating 

a positive setting in which to learn. 

While still using the core three indexes, 

this year’s report has evolved to capture 

a broader snapshot of the learning 

environment; taking into account 

additional influences such as use of 

screen time, peer support and social 

development. 

ASG worked with the Faculty of Education 

at Monash University, Melbourne, to 

develop and undertake the study in April 

2016. Almost 3000 Australian parents, 

grandparents and guardians participated 

in the research.

What has been made very clear in this 

year’s report is that parents are acutely 

aware of the harmonious balance between 

academic achievements and the social 

and emotional growth that their children 

need to succeed.  

We hope that the insights uncovered 

in this report will challenge both the 

education sector and parents, to strike the 

right balance in uniting home and school 

life, academic and social growth.  

Education is a fundamental pillar for nation 

building and we must ensure that the 

future of our nation, our children, have the 

very best access to the education required 

to help them learn, grow and achieve. 

John Velegrinis 
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EXECUTIVE SUMMARY

The ASG Parents Report Card investigates the state of education 
using three indexes: aspirations, educational resources and learning 
resources.  

EDUCATIONAL RESOURCES INDEX
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The Educational Resources 
Index uses the following factors 
to measure how parents view 
their children’s educational 
environment:

› Families’ financial capacity (economic)

›  Cultural value systems and thinking 

patterns (cultural)

›  Social educational support from parents, 

teachers, peers and institutions (social)

›  Infrastructure, learning technologies and 

physical resources such as those found 

in learning centres, schools and at home 

(infrastructural)

›  Educational access, including access to 

quality teaching, best practice teaching 

methods and associated curriculum 

(didactic)

The Educational Resources Index for 2016 

is 2.92 (out of a total 4). In general, parents 

perceive that the education environment 

is conducive for their child’s academic 

achievement. They also believe that social 

support from parents, teachers, peers and 

institutions is the most abundant resource 

that best supports their child’s academic 

achievement (3.15 points out of a total of 4). 

Parents also agree that their child has 

access to quality curriculum and teachers 

(2.99 out 4), which is important in their 

academic achievement. The assets that 

Australian families perceive as lacking is 

economic capital (2.50). 

LEARNING RESOURCES INDEX

The Learning Resources Index measures parents’ perceptions of their 
child’s learning environment and looks at factors such as:

› Mental and physical health (organismic)

›  Skills and knowledge acquired by a child (actional)

›  A child’s approach and goals that allow for effective learning (telic)

›  A child’s capacity to apply skills and learning in a given learning environment (episodic)

›  A child’s capacity to attend to a learning task (attentional)

The Learning Resources Index of 2.83 (out of a possible 4) indicates that parents generally 

agree that their children’s health, skills and knowledge and learning goals are sufficient  

to support their children’s academic achievement.

However, parents believe that their children could pay more attention to their studies 

(attentional) in order to achieve academically.
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The ASG Parents Report Card is the only 

report of its kind to provide a holistic 

snapshot of the current educational 

environment, as perceived by parents.

While educators and policy makers can 

provide insight into the academic and 

political landscape of education, only 

parents have the ability to link the impact 

of home and school life with the learning 

success of their children. 

Looking back, the 2015 ASG Parents 

Report Card revealed parental aspirations 

were the most important resource in their 

child achieving academic success. While 

this sentiment has not changed, this year’s 

report has identified potential barriers  

to educational achievements. 

As one of the most influential stakeholders 

within the education community, the 

report measures parents’ perceptions  

of the current learning environment  

for children. 

Parents are confident that today’s current 

curriculum, teaching quality and access 

to resources are capable of delivering a 

beneficial learning experience to their 

children. However, the same cannot be 

said for their personal development. 

Findings from the ASG Parents Report Card 

suggest the focus on academic excellence 

is overshadowing the social and emotional 

growth of their children. 

A summary of ASG’s key insights raised  

in this report are as follows:

›  Parents nationwide agree that higher 

education is important for their children 

and understand that academic success 

stems from hard work

›  On the surface, parents believe their 

child has access to enough resources 

to support their basic educational 

aspirations, however they would like 

to have more money to support their 

child’s long-term education

›  Many parents are confident their 

children have defined learning goals, 

however completing homework  

remains a sore spot, even for the  

most motivated students

›  Parents have high aspirations for their 

children, with many setting their sights 

on children’s higher education. In fact, 

some have earmarked a university for 

their child to attend

›  While parents are very confident in their 

child’s academic abilities, the same 

cannot be said about their social skills, 

and their general wellbeing. While 

parents believe their children can turn  

to adults and teachers to ask for support, 

fewer parents are confident that they 

can confide in their peers

›  The increasing prevalence of digital 

devices at both home and school 

have led many parents to believe their 

children are spending too much time 

using screen based devices

›  Clear learning goals by children and a 

motivation to succeed are key indicators 

of achievement

›  Parents feel time management is one of 

the three greatest challenges facing their 

child’s learning with three in 10 parents 

concerned with their child’s ability to 

balance time spent learning and time 

participating in extra-curricular activities.
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ASPIRATIONS INDEX

The ASG Parents Report Card 
measures the educational 
aspirations parents have for  
their children.

The ASG Parents Report Card found the 

majority of parents had relatively high 

educational aspirations for their children, 

and that aspiration was found to be one 

of the most critical factors in a child’s 

educational success (2.87 points out  

of a score of 4). 

While parental aspirations remain largely 

unchanged from 2015, this year the survey 

found interesting links between ethnicity 

and parental aspirations for their children’s 

education. 

In our survey, parents were asked which 

ethnic group they identify with. Some 

comparisons can be drawn in terms of 

the educational aspirations of some of 

the major ethnic groups. For example, 

parents identifying themselves as Other 

Asian (Malaysians, Japanese and Filipino) 

had higher aspirations compared to British 

parents. All other differences did not 

appear to be statistically significant.

AIMING HIGH

As you would expect, most parents want their children to aim high.  
Almost nine out of 10 parents agree that higher education is important 
for their children, and almost 80 per cent think a degree will help their 
child achieve their ambitions.

The ASG Parents Report Card also found that nearly one third of parents have earmarked  

a university for their child to attend, while 64 per cent frequently talk to their child  

about higher education. 

However, there is a sense of realism with 94 per cent of parents understanding that 

academic success comes from hard work. While high aspirations can foster great 

achievement when the goals are realistic; high aspirations that are unrealistic may 

negatively impact a child’s performance. 0.0 0.5 1.0 1.5 2.0 2.5 3.0 3.5 4.0
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Parents identifying themselves as Chinese, 

Indian, Other Asian and Sri Lankan, had 

higher aspirations than Australians for their 

children’s education. 

Parents surveyed also reported their 

highest educational level. In agreement 

with other research, the ASG Parents 

Report Card found that university 

educated parents had the highest 

aspirations for university education. 

MOTIVATION TO SUCCEED

It is generally accepted that motivation means having a reason for 
reaching the goals you want. Parents certainly agree with this notion 
with nearly seven out of 10 (68 per cent) believing that their child has 
clear learning goals, and almost half (48 per cent) know what they 
want to do when they finish school. 

Parents’ desire for their child’s success and achievement also contributes to a strong 

motivation to succeed with nearly all (93 per cent) parents believing their child aims  

to do their best in their learning. Almost all parents (98 per cent) believe their child  

is happy when they succeed at a test or project.

Parents also believe their children are high achievers (68 per cent) because they have 

the necessary skills and knowledge to succeed.  

HELPING CHILDREN  
TO SUCCEED
There are many studies that have 
looked at the role parents can play in 
motivating their child to succeed and 
the importance of teaching children  
to cultivate a healthy relationship  
with achievement.

Many parents instinctively default to 
praising their children for being smart, 
creative or intelligent. The psychology 
theory of having a ‘growth mindset’ 
says that parents should praise 
children’s effort and not their ability 
or outcome. The important thing is to 
make children feel successful; when this 
happens they are more likely to succeed 
(Dweck 2006).

Some strategies parents can use 
include:
» Praise efforts and persistence
»   Talk to them about what they  

want to do and why
»  Talk to them about learning from 

failure and to see it as a springboard 
for growth and more learning.

clear learning goals
THEIR CHILD HAS
PARENTS FEEL 68%

degree
WILL HELP THEIR CHILD 

ACHIEVE THEIR AMBITIONS

OF PARENTS 
THINK A77%

Most parents were university educated  

(61 per cent), followed by vocational  

(20 per cent) and secondary educated 

parents (18 per cent). A small number  

of parents reported their highest 

education as primary school. 

Our family has high aspirations  
for our child’s education

Aspirations by parents’ education level 
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THE GREAT HOMEWORK DEBATE

While it’s a universal fact that many children generally don’t  
enjoy homework, our findings show that parents believe girls  
have the edge on boys when it comes to independent study.  

For parents, being able to complete homework is an indicator that their child  

can focus on their schoolwork. 

In fact, completing homework remains a sore spot, even for the most motivated 

students; only four out of 10 parents (44 cent) are confident that their child will 

complete their homework without stopping. This becomes even more obvious for 

parents with boys. Forty nine per cent of parents agree their daughters will not stop 

homework until complete, however this drops to 39 per cent of parents with boys.

›  Six out of 10 parents (62 per cent) have to continually prompt their child to study. 

For parents with boys, 68 per cent are in agreement, whereas only 56 per cent of 

parents believe they have to often remind their girls to study.

›  Forty four per cent of parents with daughters tend to believe that their daughters 

are able to pay more attention on their schoolwork compared to parents with 

sons (32 per cent).

PAY ATTENTION, DON’T 
GET DISTRACTED  
AND DO YOUR WORK!

According to the ASG Parents 
Report Card, 75 per cent of 
parents believe that their child 
can be distracted from their 
learning with parents of Sri 
Lankan and Indian heritage rating 
their children’s attention more 
highly than other Australian 
parents. 

When asked what their biggest challenges 

were, many parents reported “distractions”  

as a major concern, including distractions 

from peers and extra-curricular activities. 

These distractions appear to challenge 

the learning of mathematics or any other 

concepts considered by parents as new. 

Research around learning mathematics 

and any other primary subjects indicate 

that these distractions include digital 

devices in and outside of classroom. 

LET’S TALK ABOUT SCREEN TIME

The use of devices such as computers, tablets and smart phones for  
learning and entertainment has become such a daily ritual for  
children that many parents worry about the amount of screen time  
their children have. 

The ASG Parents Report Card shows that nearly two thirds of parents believe their children 

are spending too much time using screen based devices, with parents of secondary 

school students (73 per cent) more concerned than parents of primary school students 

(54 per cent). 

Furthermore, over one third of parents admit they don’t always know what their child is 

watching. More than half (55 per cent) of parents struggle to limit their screen time.

Given that parents report an increasing “struggle” in limiting screen based devices,  

it is not surprising then that over one third of parents report that they are unaware  

of what their children are viewing. 

Not knowing what their children view should be a concern to many parents since there  

is increasing exposure to cyber bullying and detrimental content that can be a distraction 

to learning.

TOP STUDY TIPS
»  Talk with your child about how they 

are going to tackle homework and set 

some ground rules. It is a good idea 

to work with the teacher to help your 

child develop a homework plan

»  Homework should have a clear 

purpose e.g. is the goal to reinforce 

your child’s learning or help them 

with specific areas they are having 

difficulties with? Get external help 

such as a tutor if the situation 

warrants it

»  Have a clean designated homework 

space and set a regular time for 

homework

»  Let your child do the homework,  

not you

»  Remember to praise your child for  

the effort they put into their work
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SOCIAL SKILLS AND GENERAL WELLBEING

Many parents are concerned with their child’s social skills and general 
wellbeing.  

Six out of 10 (62 per cent) parents believe their child is upset easily by unexpected 

negative experiences, however, 49 per cent feel that their child is not taught how  

to manage stress at school very well. 

Three in 10 parents have also expressed concern that their children do not have 

confidence in their ability to handle personal problems (29 per cent), and almost  

six out of 10 (57 per cent) parents believe that their child becomes angry when  

they feel they can’t control things.

While the report also found that nearly all (96 per cent) parents are confident that their 

child can speak to an adult if they need help, almost one fifth of parents state that they 

don’t believe their child has friends that they can call on should they need help.

When asked about the challenges to their child’s learning, parents quoted time,  

peer pressure and friends as part of their concerns. In terms of friends, parents  

said the following are the main worries for their child:

› “To make new friends”

› “Making friends”

› “Ensuring they continue to keep good friends”

› “Not falling in with bad friends”.

stress management
IS NOT TAUGHT  

VERY WELL AT SCHOOL
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TIME POOR PARENTS; 
TIME POOR CHILDREN

Over one third (36 per cent) 
of parents feel that time 
management is one of the three 
greatest challenges facing their 
child’s learning. When prompted 
further, three in 10 (31 per cent) 
of these parents are particularly 
concerned with their child’s ability 
to balance time spent learning, 
and time participating in extra-
curricular activities including 
sport, play and potentially part-
time work for older secondary 
school children.

It is also interesting to note that while 

many parents feel their children may not 

spend enough time learning, some are 

concerned that their children are under 

too much pressure to learn, and struggle 

to find enough leisure time.

DOES MONEY MATTER IN EDUCATION?

The ASG Parents Report Card shows that money does play a vital role  
in the education of children. Over a quarter of parents (27 per cent) feel 
they must work two jobs to ensure a successful education for their child, 
while more than half (53 per cent) admit they cannot afford after school 
tuition. 

In addition, 85 per cent of parents wish they had more money to support their child’s 

education. Despite the financial pressure, many parents (68 per cent) say their child has 

access to a homework or study club to support their learning. This could be a resource 

provided by the school or one paid for by the parents. 

When asked about their main challenges regarding resources, parents are more concerned 

with the lack of resources at their child’s school, rather than resources at home. 

For parents, there seems to be a link between a lack of resources at school and their child’s 

interest in their subjects.

PUBLIC VS PRIVATE: WHAT DO PARENTS THINK?

Many parents worry about where their children should go to school. 
According to the ASG Parents Report Card, 69 per cent send their 
children to public schools. This finding is consistent with data from  
the Australian Bureau of Statistics (65 per cent).* 

Parents sending their children to private or Catholic schools believe that their children 

have access to a better curriculum than parents who are sending their children to public 

schools. Private school parents not only tend to have higher educational aspirations, but 

also perceive that their children have better learning goals. 

Parents generally agree that there are sufficient physical resources to support their 

child’s learning. However, parents of children attending private schools generally believe 

that their children have better access to physical resources to support their academic 

achievement compared to parents of children attending public and Catholic schools. 

Eighty eight per cent of parents who send their children to private schools believe  

their child has all of the resources they need for their success in comparison to  

81 per cent of parents with children in public schools, and 86 per cent of parents  

with children in Catholic schools.

While many parents choose to send their children to public schools, parents who send 

their children to private schools believe that the curriculum is generally better compared 

to public school parents. In fact, almost 90 per cent of private school parents believe 

the school curriculum suits their child’s learning needs in comparison to 80 per cent of 

public school parents. More private school parents (82 per cent) also believe their child 

is positively motivated by the school curriculum. This could be a case of private school 

parents believing ‘you get what you pay for’—return on investment. 
time management
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PARENTS RATE TEACHERS HIGHLY  
BUT HAVE SOME CONCERNS

The ASG Parents Report Card found that parents generally think 
favourably of teachers with nine out of 10 (91 per cent) believing  
that their child’s teacher is very capable.

While most parents also think their child’s teacher is highly educated (84 per cent),  

a smaller number of parents don’t agree. The concerns of such parents are related  

to their belief that teachers are sometimes unable to deal with children who show 

signs of  behavioural issues, helping their child remain focussed and the capacity  

of the teacher to engage their child in learning subjects such as mathematics  

and other skills that are considered to be the ‘basics’. 

This perception could be due to parental expectations of what they think their child 

should know at a particular stage in their learning. 

Some examples of perceptions that parents have include:

›  Teachers are so bogged down in what is in the curriculum that it doesn’t leave 

enough time to teach the basics

›  Teachers should be better trained to teach children of both high IQ and autism

›  Teachers’ attitudes; some are so enthusiastic and encouraging and others less so

›  Teachers are not able to help in class when the child is facing problems with study

›  Teachers are not able to understand that every child has their own way of learning, 

hence not able to provide the right support.

The concerns of parents could also higlighlight a gap in their understanding  

of what teachers do in the classroom. 

It is possible that involving parents more in their children’s day-to-day learning could 

change such parental perceptions. Certainly, more communication between teachers 

and parents would be highly beneficial for children’s development.

WHAT DO PARENTS 
THINK OF THE SCHOOL 
CURRICULUM?

Both parents and educators 
have a high stake in a child’s 
development so it is a good thing 
that eight out of 10 (84 per cent) 
parents are confident that the 
current school curriculum will 
help their children with their 
future career.

Parents also believe that the current 

curriculum and teaching quality is ensuring 

that their children have the skills they need, 

including problem solving (93 per cent) and 

computing skills (86 per cent).

However, almost one quarter (23 per cent) 

of parents believe that the current school 

curriculum is failing to motivate their child.

NAPLAN

NAPLAN is an important component of the Australian educational 
environment. Parents were asked to report their children’s NAPLAN 
scores on a 5-point scale (where 1=Well Below Average, 2=Below 
Average, 3=Average, 4=Above Average, 5=Well Above Average).  
The research makes it possible to establish a tentative relationship 
between the educational environment and their children’s NAPLAN  
achievement, as reported by their parents.

Confident
CURRICULUM WILL  
HELP FUTURE CAREERS

PARENTS84%

For all parents, their children’s skills  

and knowledge are the most important 

resource for their child’s success in all 

NAPLAN areas.

The ASG Parents Report Card found  

that there are significant differences in  

the resources that parents of children  

at primary and secondary school  

perceive as being required for success.  

Take reading, for example. Parents of 

primary school children view that as 

well as skills and knowledge, the most 

important resource required for success  

is their children’s mental and physical 

health. On the other hand, parents of 

secondary school students view being  

able to apply their skills and knowledge 

and having aspirations as being the keys  

to success in reading.

The results also show that parents view 

learning resources as more important 

than educational resources. For example, 

what their child can do is much more 

important than infrastructure and quality 

of curriculum. For parents of secondary 

school children, economic resources are of 

increasing importance.

For success in numeracy, parents of 

primary school children view goals as an 

important additional resource. Surprisingly, 

social educational capital is negatively 

linked with achievement in numeracy, 

indicating that parents believe that 

“support” from their children’s social group 

has a negative influence on achievement. 

For parents of secondary school children, 

being able to apply skills and knowledge 

in new situations, is as important for 

success in numeracy. Aspirations, paying 

attention and economic resources are  

also important. 

For persuasive writing, parents of primary 

school children view having aspirations 

and paying attention as important for 

success. While parents of secondary school 

children view the ability to apply skills 

and knowledge, aspirations and paying 

attention as important resources. 

Surprisingly, these parents viewed the 

quality of the curriculum and teachers 

(didactic educational capital) as having 

a negative influence on success in 

persuasive writing. Although difficult to 

explain, perhaps parents believe that their 

children’s schools and teachers do not 

have the necessary expertise in this area.

NAPLAN
TESTS FOR ESSENTIAL 
LIFE SKILLS
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THE ASG-MONASH UNIVERSITY FACULTY OF EDUCATION PARTNERSHIP

ASG and Monash University’s Faculty of Education have been 
working together on various education initiatives since 2012.

CONCLUSION

The second edition of the ASG Parents Report Card has evolved to create 
an even broader snapshot of the current learning environment, but  
still in the context of its three core indexes; the Aspirations Index,  
the Educational Resources Index and the Learning Resources Index.  The ASG Parents Report Card is the 

culmination of many months of intensive 

research and analysis by the two 

organisations.

ASG developed the concept of the index 

and the Faculty of Education at Monash 

University, Melbourne, created the 

questionnaire instrument and research 

methodology.

The survey findings were analysed and 

compiled by ASG and Associate Professor 

Shane N. Phillipson and Associate 

Professor Sivanes Phillipson of the  

Faculty of Education at Monash  

University (see biographies below).

Sivanes Phillipson is Associate Professor 

of Family Studies at the Faculty of 

Education, Monash University Clayton 

Campus. Sivanes has diverse international 

experience and knowledge base in the 

broad field of measurements and systems 

approach to families and education. 

Sivanes’ research expertise comprises 

advance quantitative approaches and 

analysis including Rasch modelling, 

meta-analysis and structural equation 

modelling. She has been awarded 

multiple research grants and consulted 

on multiple projects internationally 

including the development of 

measurement tools for parent 

engagement in schools, family services 

and evaluating existing services within 

early childhood and child development 

services. Sivanes has published over  

95 pieces of work including books,  

peer reviewed journals, conference  

papers and book chapters. 

Sivanes is the Routledge Series Editor 

for the Evolving Families Book Series. 

Her 2016 book published with Springer 

is entitled Engaging Families as Children’s 

First Mathematics Educators: International 

Perspectives.

Shane N. Phillipson is Associate 

Professor in the Faculty of Education 

at Monash University and previously at 

The Hong Kong Institute of Education. 

His recent research and publications 

focus on concepts of giftedness, the 

development of mathematical giftedness 

and underachievement, and effective 

pedagogy for gifted students. 

His major works include Conceptions 

of giftedness: Sociocultural perspectives 

(Earlbaum Associates), Exceptionality in 

East Asia: Explorations in the actiotope 

model of giftedness (Routledge). Shane’s 

co-authored book Learning and teaching 

in the Chinese classroom (The Hong 

Kong University Press) was published in 

November 2011 (and in February 2013  

as a Chinese translation).  

Shane’s co-authored book Developing 

Leadership in the Asia Pacific: A focus on  

the individual (with Sivanes Phillipson)  

was published in 2014 by Routledge.

Associate Professor  
Shane N. Phillipson

Associate Professor  
Sivanes Phillipson

This report found that parental aspirations 

for success continue to be fundamental 

for their children’s education. With this in 

mind, it’s no surprise that parents remain 

fully dedicated to ensuring their child has 

access to the best academic resources; 

investing significant amounts of their time 

and money to do so. 

While confident in the knowledge that 

the educational resources and current 

curriculum are designed to set their 

children up for success, there is some 

concern among parents that teachers may 

be underprepared to cope with disruptive 

behaviour in the classroom.  

It has been found that a clear definition 

of success, combined with clear learning 

goals and a motivation to succeed are 

key indicators of achievement. However, 

parents are acutely aware that success 

comes with hard work and that their child’s 

ability to remain focused and complete 

homework remain a sticking point. 

The most critical take away from this  

year’s report however, is balance. 

As government organisations continue 

to shine a light on the importance of 

academic results, it cannot be at the 

expense of basic life skills; with social skills 

and problem solving abilities key areas 

that require nurturing and development. 

These life skills, in combination with 

motivation, time, money, teaching quality 

and curriculum are the key influencers in 

achieving a successful and well-rounded 

education. 

Academic success can’t be viewed in 

isolation from the development of other 

skills and therefore it’s imperative that 

both parents and schools continuously 

strive to address the changing needs  

of our next generation.    

The role of parents and schools are 

not only critical to identifying areas 

of development, but also how, as a 

community, the education sector can be 

proactive in creating a better experience 

for all children. 

The ASG Parents Report Card continues to 

demonstrate the value that the parenting 

community has on helping educators 

and policy makers understand children’s 

educational needs.       
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